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ACTIVITY SHEETS AND 
HANDOUT CREDITS

“The Origin of the Sacred Colors” handout provided by the Wolastoqewiyik community of 
New Brunswick, Canada for the Indigenous Geography Project of the Smithsonian Institution’s 
National Museum of the American Indian, from the Sacred Colors, Sacred Plants Student Guide, 
Department of Education, New Brunswick.

“The Smudging Ceremony” handout provided by the Wolastoqewiyik community of New 
Brunswick, Canada for the Indigenous Geography Project of the Smithsonian Institution’s  
National Museum of the American Indian from the Sacred Colors, Sacred Plants Student Guide, 
Department of Education, New Brunswick.

“All My Relations” handout provided by the Wolastoqewiyik community of New Brunswick, 
Canada for the Indigenous Geography Project of the Smithsonian Institution’s National Museum 
of the American Indian from the All My Relations  Student Guide, Department of Education, 
New Brunswick.

The Cycle of Life of the Wolastoqewiyik handout extracted from the “Ritual” essay provided 
by the Wolastoqewiyik Community of New Brunswick, Canada for the Indigenous Geography  
Project of the Smithsonian Institution’s National Museum of the American Indian.
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EDUCATOR INFORMATION

Overview
This curriculum/study guide was prepared as an educational tool to accompany the Wolastoqewiyik 
Community component of the Smithsonian Institution’s National Museum of the American Indian’s  
Internet-based Indigenous Geography Project. The Wolastoqewiyik: ”People of the River”: A Companion  
Guide for Elementary and Middle School Teachers will help educators in grades 4–8 teach about one 
contemporary First Nations community living along the St. John River, originally named Wolastoq which 
means beautiful and bountiful river, in New Brunswick, Canada: the Wolastoqewiyik.

A total of two lessons that explore in more depth selected topics addressed by the Wolastoqewiyik 
community in the Indigenous Geography Project have been developed. While preparing these les-
sons, we worked closely with members of the Wolastoqewiyik community to ensure relevance and 
accuracy of topics explored in the lessons. Also, efforts were made to reveal the interdependency 
of these topics and to target particular National Geography Standards and National Social Sciences 
Standards. These standards provide direction for helping students become geographically and  
historically informed and further understanding and appreciation of the complex web of relationships  
between people, places, and the environment through time.

What You Will Find
This Guide contains two lesson plans.

Lesson 1
We Are All One explores the interdependency that exists among all living beings on Earth 
from the perspective of the Wolastoqewiyik community.  Students read ancient stories of 
the Wolastoqewiyik, which have been passed down from generation to generation, to 
learn about the importance of giving and of showing gratitude for the gifts of life. Then 
students perform a “Round Dance” to better appreciate the role dances play in the ritual 
and ceremonial life of Native peoples. The lesson concludes by asking students to write 
a reflective piece highlighting the importance of rituals and ceremonies in Native com-
munities and in the students’ own community.

Lesson 2
Rivers of Life allows students to examine the importance of rivers in the lives of 
different communities with a special focus on the Wolastoqewiyik. By listening 
to the story “A River Ran Wild” by Lynne Cherry, students are encouraged to 
reflect on the impact of individuals on the environment and on how our  
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actions can make a difference. This leads students to investigate the Wolastoq, the second largest river 
in North America and the lifeblood of the Wolastoqewiyik and other communities. The lesson concludes 
by having students research a river in their own community and sharing their findings by presenting a 
“History Moment” on the school intercom, or by producing a one-minute movie on their story.

What’s in Each Lesson
Each lesson consists of fourteen sections. Lesson Objectives highlights what the lesson is designed 
to achieve. Estimated Time provides an average estimate of lesson length. Materials Required lists 
the materials that will be needed to carry out the lesson. Connections to the Curriculum lists what 
curriculum areas the lesson touches on, for example, social sciences, geography, history, language arts, 
and/or language. Connections to the National Geography Standards lists what standards the les-
son explores. Connections to Students’ Geographic Skills describes what kinds of abilities students 
will acquire or develop further as a result of doing the lesson. Connections to the National Social 
Sciences Standards points out what strands this lesson examines. Vocabulary words are underlined 
in the background information and defined in the vocabulary portion of each lesson section. Words 
from the Wolastoqewiyik language are in italics. Background provides information that enhances 
understanding of the lesson topic and may be reproduced for classroom use, if needed. Setting the 
Stage serves as an icebreaker to introduce students to different themes. Procedure describes the 
different steps teachers need to follow to carry out the lesson successfully. The Student Assessment 
activities allow students to integrate what they have learned and communicate it to others. They also 
provide educators with ways to evaluate students’ understandings of the topic. Extension suggests 
ways students can explore a similar topic in their own community. Finally, Sources Consulted For 
Content points out what bibliographical references were used to develop the lesson content.

How You Can Help
Let us hear from you. Email your comments to NMAI-IndGeog@si.edu. 

Indigenous Geography Website:
www.IndigenousGeography.si.edu

mailto:NMAI-IndGeog@si.edu
http://www.IndigenousGeography.si.edu
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LESSON I
WE ARE ALL ONE

Lesson Objectives
At the completion of this lesson, students will be able to:

•   Discuss the interdependency of all livings on Earth.
•   Explore the concept of Thanksgiving from a Native American perspective.
•   Perform a round dance to help students understand the importance of rituals and ceremonies 

for Native peoples.

Estimated Time
Two to three 45-minute periods

Materials Required
•   “The Cycle of Life of the Wolastoqewiyik” handout
•   “The Origin of the Sacred Colors” handout 
•   “The Smudging Ceremony”  handout 
•   “All My Relations” handout 
•    A simple and handheld drum with a striker (a stick with a piece of cotton-filled felt wrapped  

and tied over the striking end)
•    Large pieces of paper and markers

Connections to the Curriculum Area
Social Studies
Art
Health
Science (Ethnobotany)

Connections to the National Social Sciences Standards
Strand I: Culture. Social studies programs should include experiences that provide 

for the study of culture and cultural diversity.
Strand II: Time, Continuity, and Change. Social studies programs should  

include experiences that provide for the study of the ways human beings view 
themselves in and over time.

LESSON 1
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Vocabulary
 Elder:   In the Maliseet language, an elder is a “kcicihtuwinut,” which means “the one with wisdom.” 

Background
For thousands of years, Native peoples have relied on the power of the spoken word to share their 
traditions, language, philosophy, literature, and laws. “For tribal elders, words were magical, invisible, 
and powerful. Words were medicine, the means by which people knew themselves and the wider 
world around them. The telling and retelling of the ancient truths provided Native peoples a means of 
educating their young” (McMaster and Trafzer 2004:24). Today oral traditions continue to be a vibrant 
expression of Native life in many communities across the Western Hemisphere, providing a context in 
which language, traditions, and the art of storytelling are maintained and promoted. 

 For the Wolastoqewiyik peoples of Canada, storytelling is an important tool to recreate and strengthen 
their culture. Traditionally, Elders were considered keepers of wisdom, carriers of language, culture, 
and traditions. They were the primary teachers because they conveyed historical, cultural, spiritual, 
and political information to younger generations. Today, this role rests to some extent upon the  
community schools that children attend during their elementary years and in the motivation and 
interest of families to pass on traditional knowledge to the young. However, when children reach 
middle and high school, parents have to send their kids to provincial schools, located outside 
the community. Unlike the community schools, a provincial curriculum dictates the contents and  
subjects to be taught, which does not include aspects of the Wolastoqewiyik culture. As a result of 
this, language, traditions, and cultural practices are being lost. 

Procedure
Stage I

1. Place a large piece of paper on each corner or wall in the classroom and label each piece 
of paper with one of the following headings: plants, animals, rain, air (oxygen) and any 
other major parts of the Earth the children think of.

2. Divide the class into groups of 4, 5, or 6, depending on the number of headings on the 
wall. Have each group start at one piece of paper and, in a defined amount of time, 
list as many words as possible describing the different ways we are connected to 
that particular part of the Earth. For example: From where do we get what we need 
to live? When the time is up groups are to rotate around the room until everyone 
has visited each piece of paper. Discuss some of the responses that the students 
wrote and have them trace food, drink, clothes, etc. from markets, shops, and 
farms back to their sources in nature. Challenge the children to find anything 
that cannot be traced back to a source in nature.

3. Next, have students construct a poem, only using the words the class has 
produced, highlighting how humans are interconnected with the Earth and 
how our lives depend on the resources we obtain from it and the balance 
we maintain with all living things.

4. Have the students read their poems to the class.

LESSON 1
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Stage II 
1. Lead a brief question-and-answer session to elicit students’ beliefs about Thanksgiving.
2. Divide the class into three groups and tell them that the Native peoples of the Americas hold 

different beliefs and practices about Thanksgiving. Share with students some ancestral stories 
and ceremonies of the Wolastoqewiyik that revolve around the concept of giving and showing 
gratitude to life for its gifts. Begin by pointing out that in the Wolastoqewiyik worldview, the 
cycle of life revolves around thirteen moons. Using “The Cycle of Life of the Wolastoqewiyik” 
discuss with students the different activities that take place throughout the year.

3. Then hand each group copies of one of these stories: “The Origin of the Sacred Colors’” “All My 
Relations,” and “The Smudging Ceremony” handouts. Have the students read the stories and 
reflect on their messages.

4. Elicit students’ responses. Then lead a brainstorming session on how the Wolastoqewiyik’s beliefs 
and practices on Thanksgiving differ from a Western perspective. (e.g., To Native American 
cultures, Thanksgiving is not a yearly celebration, it is a daily practice.)

Stage III
1.  Tell students that dances are an integral component of several ceremonies and rituals. By per-

forming rituals and ceremonies, Native peoples keep the world in balance, maintaining life 
through gifts and giving thanks. To help students build understanding on this issue, tell them 
that they are going to perform the “Round Dance” and that this dance will represent:
•   the unity and interconnectedness of all parts of Earth, living and inanimate.
•   Native American Thanksgivings and the daily circle of giving and receiving.
•   the four directions that link us with all parts of Earth and from which all things come. 
•   the circles of life and cycles of nature that help us to live in balance.
•   all people in the circle throughout the world.
•   all environments of the world.

2.   Share the following description of the Round Dance by Imelda Perley of Tobique First 
Nation (the Wolastoq Community host) with your students.
A round dance is also a welcome dance. When we dance towards each other, it is to 

welcome one to the circle of life.
Moving forward honors our ancestors “the ones who were here before us” (seven 

generations).
Moving backward honors the ones who are not yet born (seven generations).
Moving to the right honors creation from the grandfathers, fathers and all that is male.
Moving to the left honors creation from the grandmothers, mothers and all that 

is female.
Moving to the left also honors the direction of the sun from east to west and 

honors the heart which we are taught to follow.
Forming a circle celebrates “All My Relations,” the human families, the  

four-leggeds, winged ones, insects, the ones who live in the water, the 
tree people, the medicine people, the star nations and the cloud people. 

LESSON 1
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Holding hands celebrates unity within diversity, family, and the gift of interconnectedness.
Chants celebrate the gift of air.
Songs express the gift of life.
Dance celebrates the gift of creation.
All dances are a celebration of life, love and creation.  For example, they may celebrate birth, 

puberty, weddings, harvest, welcome, friendship, or death. There are also honor dances for 
Veterans, Elders, Eagles, accomplishments, and achievements.

3. Now set up a Round Dance.

The Round Dance
Perform this dance on several occasions and have it represent just one or two of these ideas each 

time to keep things simple.
a. Have students stand and hold hands in one circle. Step into the center and play a two-part 

drumbeat, hitting the drum alternately: hard-soft, hard-soft, and hard-soft.
b. Demonstrate a sideways shuffle step: step sideways to your left on the hard drumbeat, then 

catch up with the trailing right foot, bringing it up to the left foot (on the soft drumbeat). 
Repeat this several times.

c. Beat the drum and have the children perform the step, moving to their left (clockwise) as 
they hold hands around the circle. Then have them reverse directions and move to the 
right (counterclockwise) leading with the right foot and following with the left.

d. Now say, “The way we walk upon Earth shows how we respect and care for it. Let us 
take gentle steps to tell Earth that we want to celebrate it and keep it well.” This is a 
silent dance so, please, no talking or making noise. Stay connected during the dance and 
take careful, easy steps. Think about your steps and what the “Round Dance” means.

e. Have the students form two circles: one large one on the outside and a smaller circle in-
side. The two circles move in opposite directions at all times. The outer circle will begin 
moving clockwise and the inner circle counterclockwise. Tell the dancers that halfway 
through the dance a special drumbeat will signal that they are to change directions. 
Make three quick, loud beats. The outer circle should travel at least one full revolution 
in that new direction before changing again. The dance is completed when the outer 
circle has traveled (alternately) four full revolutions in each direction.

”The Round Dance” was taken from Michael J. Caduto and Joseph Bruchac. 1998.  Keep-
ers of Life: Discovering Plants Through Native American Stories and Earth Activities 
for Children, Fulcrum Publishing, CO, pp. 50-51.

 

Suggested Student Assessment
Have students write a reflective piece highlighting the importance of rituals and 
ceremonies for Native Americans and the role(s) rituals and ceremonies play in 
their own communities. Encourage students to visit the Indigenous Geography 
Project’s website at: www.indigenousgeography.si.edu and other sources to 
obtain additional information on these issues.  Then, have students report in 
an oral presentation their thoughts on this topic. 

LESSON 1

http://www.indigenousgeography.si.edu
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Extension
Based on the evaluation activity completed before, have students create a collage of images and arti-
facts to represent their reflective writing pieces. This provides a good visual record of their ideas on 
the topic of rituals and ceremonies. 

Students could research traditional dances from various indigenous groups comparing and contrast-
ing historical information, social components, symbolism, and cultural values.

Students could develop an oral presentation, where they role play and speak as the gift of air, the 
gift of water, the gift of earth, the tree, one of the animals, one of the whales, as a way of seeing the 
world using the lens of creation.

Sources Consulted for Content
Caduto, Michael J. and Joseph Bruchac.  Keepers of Life: Discovering Plants Through Native Ameri-

can Stories and Earth Activities for Children. CO: Fulcrum Publishing, 1998. 
Essays provided by the Wolastoqewiyik community of New Brunswick, Canada for the Indigenous 

Geography Project of the Smithsonian Institution’s National Museum of the American Indian.
McMaster, Gerald and Clifford E. Trafzer (editors). Native Universe: Voices of Indian America. Na-

tional Museum of the American Indian. Washington, DC: Smithsonian Institution, 2004.

LESSON 1
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LESSON II
RIVERS OF LIFE

Lesson Objectives
At the completion of this lesson, students will be able to:

• Examine the role(s) rivers play in the lives of communities.
• Explore how culture influences people’s perceptions of their landscape.
• Investigate how humans affect the physical system.

Estimated Time
Two to three 45-minute periods

Materials Required
• A River Ran Wild by Lynne Cherry (2002), Voyager Books, Harcourt, Inc.

Connections to the Curriculum Area
Geography
Social Studies
Health
Science (Ecosystems)

Connections to the National Geography Standards
Standard 6: How culture and experiences influence people’s perceptions of places and 
regions.
Standard 8: The characteristics and spatial distribution of ecosystems on Earth’s surface.

Connections to Student’s Geographic Skills
The student is able to:

• Identify ways culture influences people’s perceptions of places and regions.
• Illustrate and explain how places and regions serve as cultural symbols.
• Explain how human processes contribute to changes in ecosystems.

LESSON 2
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Connections to the National Social Sciences Standards
Strand I: Culture. Social studies programs should include experiences that provide for the study of 
culture and cultural diversity.

Vocabulary
Elder:   In the Maliseet language, Elder is “kcicihtuwinut,” which means “the one with wisdom.” 

Background
For the Wolastoqewiyik people who have lived along its banks for centuries, the Saint John River is 
known as the Wolastoq, a bountiful river that led to a plentiful sea. The Wolastoq has always been an 
important source of life for the Wolastoqewiyik community, providing a wealth of resources through-
out the year. This intimate relationship between the river and the people comes to life in their stories, 
songs, and ceremonies. Traditionally, Wolastoq economy focused on hunting, trapping, and fishing, 
which was complemented by corn, squash, and pumpkin agriculture. Today, Wolastoq people inte-
grate both new commercial ventures in the fishing and forest industries with traditional practices into 
their contemporary lifestyles. Many of the foods, medicines, regalia, and sacred objects enjoyed in 
the past continue to enrich the lives of the Wolastoqewiyik nowadays. 

Just like many other rivers in the world, the Wolastoq is affected by pollution and needs protec-
tion. One way to stimulate an interest in preserving this river and other rivers is to have students 
learn about their local rivers so that they feel an ownership to them. 

Setting the Stage
This exercise is an icebreaker to explore students’ preconceived ideas about river ecosystems.  
At the end of the lesson, the teacher may want to refer back to this exercise to check whether 
students’ initial ideas were right or wrong.

•    Engage students in a general discussion about rivers by asking them the following questions:
-  What are the main rivers in your province/state/region?
-  Have you ever visited any of these rivers?
-  Was anything special about them?
-  Have you been told any stories about the river?
-  What role(s) has the river played in the history/development of your province/

state/region?
-  What is the health of your river?

•    Tell students that rivers are dynamic and that humans transform them with their 
actions.  Students are going to learn about how rivers change over time.

Procedure
Stage I

1.    Have the students sit in a circle while you read out loud the story A River 
Ran Wild by Lynne Cherry, or any other book that inspires students 

to consider the impact of individuals on the environment and how 

LESSON 2
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our actions can make a difference. A River Ran Wild is a story of restoration inspired by the 
actions of modern day descendants of both European settlers and Nashua Indians, living in the 
northeastern United States, who worked together to combat pollution and restore the Nashua 
River and its environment. 

2. Lead a discussion session to elicit students’ opinions on:
a. Why is the river important to people’s lives? 
b. What happens to people’s lives when the river becomes polluted?
c. What role(s), if any, can individuals play together to affect change?

Stage II
1. Tell students that the Wolastoq (river) in the province of New Brunswick, Canada has been a 

source of life for the Wolastoqewiyik peoples for thousands of years. 
2. In pairs, have students research the National Museum of the American Indian’s Indigenous  

Geography Project website at http://www.indigenousgeography.si.edu to find out what role(s) 
the Wolastoq plays in the lives of the Wolastoqewiyik and other nearby communities. Also 
have students examine whether the river is facing any threats and if so, identify any positive 
actions taken to restore it.

3. Then have students write a short report and give a five-minute presentation to the class. 

Stage III
1. Now have students research a river in their own community including information on:

• the formation of the river.
• the location and description of the river.
• different names and meanings given to the river throughout history.
• students’ personal memories associated with the river.
• any present threats and efforts to restore it.
• your thoughts on how you would like to see this river in the future.

2. Then have students share their findings and views by presenting a “History Moment” on the 
school intercom, or a “Historica Minutes” by producing a one-minute movie on their stories. To 
learn more about “Historica Minutes” go to www.histori.ca/minutes/default.do?page=.index. 

Extension
Invite a Native Elder, historian, or community Elder to your class to lead a “Talking Circle” 
about how our natural landscape, and in particular a river, has shaped Native culture 
over time. 

• In preparation for this visit, have students do research on the Native community 
living in their area or in a nearby region to explore how Native people use 
their river and the environment around it. Have students focus on the role(s) 
rivers play in communities and write on a slip of paper a set of questions 
they would like to ask the Native guest. 

• In class, elicit questions from students and have them choose the most 
interesting ones.

LESSON 3

http://www.indigenousgeography.si.edu
http://www.histori.ca/minutes/default.do?page=.index
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• Working with the arts teacher, have one half of the class create images of the natural landscape 
as seen through the eyes of your guest and the other half represent it as seen through the eyes 
of the students. 

Sources Consulted For Content
Essays provided by the Wolastoqewiyik community of New Brunswick, Canada for the Indigenous 

Geography Project of the Smithsonian Institution’s National Museum of the American Indian.

LESSON 3



THE CYCLE OF LIFE OF THE WOLASTOQEWIYIK

Spring moons  Toqasqoni Kisuhs  thawing moon
    Ponatomuwi Kisuhs  egg-laying moon
    Siqonomeqi Kisuhs  gaspereaux moon
This is the time to enjoy some of Mother Earth’s traditional foods such as fiddleheads and maple sap.  
They hold a bear feast to honor the birth of cubs and to give gratitude to the bear medicine.

Summer moons  Niponi Kisuhs    summer moon
    Apsqe Kisuhs   feather shedding moon
    Kopuwahci Kisuhs  moon of the beginning of falling leaves
Celebrate the generosity of Mother Earth by planting and gathering her bounty. Also celebrate the summer  
solstice by conducting and participating in a vision quest, fasting for two-four days (this is a time for self 
sacrifice and to feed our spirits).  They hold a Sundance to celebrate creation and to honor relationships. 

Autumn moons  Mustewi Kisuhs  moose calling moon
    Wikewi Kisuhs  salmon spawning moon
    Kuwaqonikewi Kisuhs harvest moon
This is a time to celebrate the generosity of the four legged beings that provide food, clothing, and sacred 
objects.  It is also the time for harvest and for sharing the bounty.  Some traditional medicines to prevent 
against colds, flu, and many ailments are gathered.  People celebrate the Fall Equinox by conducting 
ceremonies.

Winter moons  Kci Kisuhs    the long moon
    Ponamuwi Kisuhs  frost fish moon
    Opolahsomuwehs  moon of the whirling wind
    Piyatokonisuwi Kisuhs   moon of the spruce tips falling
This is a time to celebrate the Winter Solstice by conducting sweatlodges, giving offerings to the sacred 
fire, and fasting.  It is also a time for storytelling and generosity of time and spirit. As Mother Earth rests 
people are reminded to honor their own time of rest.

Extracted from an essay on “Ritual” provided by the Wolastoqewiyik Community of New Brunswick,  
Canada for the Indigenous Geography Project of the Smithsonian Institution’s National Museum of the 
American Indian.
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THE ORIGIN OF THE SACRED COLORS

Before the Earth was created, the Creator sent four humans to help create life on Earth.  They represented 
four of the seven Sacred Colors.  One was White, another was Yellow, one was Black and yet another 
was Red.  Before they left, the Creator instructed them to “respect each other so they can prepare the way 
of life for their families.  On each day, pray, when you look up, you will see the color of sky, this will 
remind you of all that is Blue.  When you walk in the forest, respect the Fir trees, for they will remind 
you of all that is Green.  Each day give thanks for all of your gifts, I will give you tobacco.  Offer it to 
Mother Earth, this will remind you of all that is Brown.  Take care of these gifts for the ones who are not 
born yet.  Teach your children the origin of the Sacred Colors.”

May That Be The Truth!

— Moon of the Whirling Wind 98

LESSON 1
HANDOUT

From the Sacred Colors, Sacred Plants Student Guide, Department of Education, New Brunswick.
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THE SMUDGING CEREMONY

Each day, we give thanks for all our gifts.  Koluskap taught the Wabanakis how to Smudge.  Four Sacred 
medicines are used, sweetgrass, tobacco, sage, and cedar.  Sacred medicines are potent when burned 
together in a Smudging Ceremony, honor this gift.  Begin by Smudging your head, so that your thoughts 
will focus on compassion and generosity, honor these gifts.  Smudge your eyes, so that you will see the 
beauty of Creation, honor this gift.  Smudge your ears, so that you will hear all of Creation, honor this gift.  
Smudge your nose, so that you will appreciate the smell of Creation, honor this gift.  Smudge your mouth, 
so that you will speak honorably of Creation, honor this gift.  Smudge your heart, so that you will love 
all of Creation, honor this gift.  Smudge your hands, so that you will respect all of Creation, honor this 
gift.  Smudge your feet, so that you will always walk the Red Path, honor this gift.  This is how Koluskap 
taught our Ancestors, now it is our turn to pass these teaching on to the ones who are not born yet.

May That Be The Truth!

— Moon of the Whirling Wind 98

LESSON 1
HANDOUT

From the Sacred Colors, Sacred Plants Student Guide, Department of Education, New Brunswick.



ALL MY RELATIONS

A long time ago, a long, long time ago!  Koluskap was travelling upon Mother Earth as a teacher of the 
Wabanakis.  He was also responsible for the Four-leggeds, the Winged Ones, the ones who live in the 
water and the Ones who crawl upon the Earth.  Koluskap was Mentor to all who inhabited Mother Earth.  
His wisdom was honored by all of Creation.  His instructions to the animals were to respect and care for 
the two-leggeds.  He told them, “Help the Wabanakis, feed them, clothe them and provide shelter for 
them so that they will have a good life.  In return I will teach them ceremonies to express their gratitude 
for all that you give them.”  This is how Koluskap wanted things to be and that is how it is today.
All the creatures were generous to the Wabanakis, they gave their lives so that the people could eat and 
have shelter.  The people would pay homage before their hunt, they offered tobacco to the animal spirits 
for their generosity.  They respected the animals by utilizing all that was offered, their skin, their meat, 
their bones, their fur, their feathers and their teeth.  The Wabanakis knew that they could not survive 
without the animals.  Wherever the people travelled, the animals would provide for them.
When the Tree People witnessed the generosity of the animals, they too were willing to help the Wabanakis 
with gifts of shelter, medicine, canoes, food and utensils.  The Tree People and the animals continue to 
provide for the people.  As long as Koluskap was here on Mother Earth, Harmony Among Creation was 
promoted.  Today, his teachings are being revived by Traditional Elders and the two-leggeds are reminded 
to give thanks for the gifts of creation daily.  It is the responsibility of each generation to carry on the 
teachings of Koluskap for the ones who are not born yet.  Today we acknowledge Koluskap’s teachings 
of Harmony Among Creation when we proudly say “All My Relations.”

— Moon of the Whirling Wind 98
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LESSON 1
HANDOUT

From the All My Relations Student Guide, Department of Education, New Brunswick.


